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Abstract—Education is one of the important parameters that determines the development of a person within and outside the
society. It helps an individual to acquire and enhance various knowledge, skills, values, attitudes and competencies which are
needed for sustaining meaningful life in the society. In the present study, the researcher surveyed 943 students comprising of
299 males and 644 BPLstudents from four districts in Meghalaya. The researcher used self designed questionnaire, adopted
Pre-Adjustment Scale constructed by Pareek and Rao and used previous year progress report card of the students for the
present study. The findings of the result shows that male students have better Academic Achievement and females have better
Adjustment level inspite of having the structural barriers.
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I. INTRODUCTION

Education is one of the vital tools for the measurement of individual development and also for determining its transformation
in social levels. Education helps an individual to acquire and enhance various knowledge, skills, values, attitudes and
competencies which are needed for sustaining meaningful life in the society. It also contributes for the critical thinking, social
adjustments, emotional maturity and the ability of an individual to react and respond to the situations. It is not only a means to
acquire knowledge and skills but also a mechanism for promoting social justice, reducing inequalities and improving the

quality of life of individuals and communities.

Education helps in reducing and leveling the social and economic inequalities that can be seen in the society. It provides
opportunities to an individual for the vertical movement along social mobility and improved livelihood. Students belonging to
disadvantage group faces several barriers such as poor infrastructure, difficulty in transportation, lack of technology etc. These
barriers affect the adjustment levels and academic achievement of the students. Structural barriers to secondary education
encompass systemic issues like inadequate funding, lack of resources, and geographical inaccessibility, often
disproportionately affecting students from disadvantaged backgrounds. These barriers can prevent students from accessing
quality education, leading to lower graduation rates and limited opportunities.

Poverty remains one of the leading causes of educational exclusion and disadvantage in the world. Children living in poverty
are more likely to experience obstacles including poor school infrastructure, limited access to learning resources, poor

transportation facilities, inadequate learning support, and home environments that are not conducive to learning (World Bank,
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2022). Education has been recognized as a fundamental right under the Right of Children to Free and Compulsory Education
Act, 2009. Poverty is the absence of basic capabilities and not only low income (Sen, 1999). Sen said income is only one way
to achieve well-being, the real concern is whether people can achieve valued functioning, such as education, health and social
participation. Similarly, the World Bank (2022) defines poverty as “a condition characterized by severe deprivation of well-
being” (p. 1) that includes low access to education, healthcare, nutrition, safe housing, and other vital services for human
development.

Structural barriers constitute systemic constraints embedded within educational institutions through policies, organizational
practices, physical infrastructure, and socio-cultural processes that influence students' access to equitable learning
opportunities. In the present study, structural barriers encompass three interrelated dimensions: physical barriers, including
inadequate school infrastructure, shortages of qualified teachers, insufficient teaching-learning materials, limited library and
laboratory facilities, lack of resource rooms, inadequate digital infrastructure (e-facilities), ineffective assessment practices,
and insufficient financial allocation for educational resources; socio-cultural barriers, including weak teacher-student
relationships, limited collaboration among teachers, school administrators, non-teaching staff, and educational authorities, as
well as issues related to gender, social class, ethnicity, and social acceptance; and policy barriers, referring to deficiencies in
the implementation of educational policies, school governance, institutional practices, and adherence to state-prescribed
educational guidelines. Collectively, these structural factors determine the quality, accessibility, and inclusiveness of
educational opportunities available to learners, particularly those belonging to economically disadvantaged households.
Learning outcomes are fundamentally shaped by the educational environment in which teaching and learning occur. According
to UNESCO (2023), equitable learning outcomes cannot be achieved merely through school enrolment; rather, they depend
upon the availability of quality infrastructure, competent teachers, adequate instructional resources, effective pedagogical
practices, and supportive institutional environments. Schools lacking basic facilities such as libraries, science laboratories,
information and communication technology (ICT) resources, inclusive classrooms, and appropriate teaching-learning materials
often fail to provide students with meaningful opportunities to develop cognitive, affective, and practical competencies.
UNESCO (2023) further argues that educational quality is intrinsically linked to the structural conditions under which learning
occurs, emphasizing that deficiencies in school infrastructure and educational governance directly contribute to disparities in

learning achievement.

Adjustment can be defined as a process by which an individual attempts to cope with, master and transcend the challenges of
life by utilizing variety of techniques and strategies. There are two important qualities of adjustment. First adjustment is a
process, that it involves continuous change. The second important quality is that people develop consistent patterns of
adjusting to these constant changes. Erickson’s view on adjustment is that, it is a function of the conflict between inborn
instincts and societal demands. He has divided the entire human life span into eight distinct stages. At each stage, the society
characterized by a particular culture puts up a specific demand which may or may not suit the urges or instincts manifested at
that specific stage by the individual. In this way, at each stage of life one is faced with a crisis the resolution of which can have

either a good or bad effect on one’s adjustment.

Academic achievement is defined as the performance of the students in the subject they study in the school (Pandey, 2008).
Academic achievement determines the student’s status in the class. It gives children an opportunity to develop their talents,
improve their grades and prepare for the future academic challenges. Academic Achievement known as Classroom
achievement generally indicates the learning outcomes of pupils which requires a series of planned and organized experiences.
Chaudhary (2004) suggested that academic achievement is the knowledge attained or skills developed by pupils usually in
schools, measured by test scores or by marks assigned by teachers pertaining to school subjects or to fields of liberal arts or to
sphere of ideas and abstractions. Academic achievement of students especially at the secondary school level is not only a
pointer to the effectiveness or otherwise of schools but a major determinant of the future of youths in particular and the nation
in general. The medium through which the attainment of individuals and the nation’s educational goals can be achieved is

learning. Learning outcomes have become a phenomenon of interest to all and this account for the reason why scholars have
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been working hard to unravel factors that militate against good academic performance (Aremu & Sokan, 2002). This
phenomenon has been variedly referred to in literature as academic achievement, or scholastic functioning. Academic
achievement of learners has attracted attention of scholars, parents, policy -makers and planners.

I1. OBJECTIVE OF THE STUDY

The present study is focused in the following objectives

i.  To study the Structural Barriers faced by secondary school students living in BPL across sex.
ii. To compare the Adjustment level of secondary school students living in BPL across sex.

iii. To compare the Academic Achievement of secondary school students living in BPL across sex.
III. HYPOTHESES OF THE STUDY

(1) There exist no significant differences in the structural barriers faced by secondary school students living in
BPL across sex.

(i1) There exist no significant differences in the Adjustment level of secondary school students living in BPL
across sex.

(ii1) There exist no significant differences in the Academic Achievement of secondary school students living in

BPL across sex.

IV. DELIMITATION OF THE STUDY

The study has been delimited to class X students of West Khasi Hills, South West Khasi Hills, West Jaintia Hills and East
Jaintia Hills districts of Meghalaya have BPL card of their family.

V. REVIEW OF RELATED LITERATURE

For the present study, the researcher conducted the extensive review on the related literature. The following sections describes
the reviews of the studies done in India and abroad.

Ikela, P. K.et. al., (2025), in their study on, “Barriers to the education of San children in a rural community in Namibia”,
revealed that inspite of advances in providing basic education, the needs of educationally marginalized children remain a major
challenge. This study investigated the barriers to education experienced by San children in a rural community in the Oshikoto
region of Namibia by using the qualitative approach, utilising a descriptive case study design. The findings revealed that San
children dropped out of school due to a myriad of factors, such as poverty, lack of parental involvement in education, negative
school climate, and teenage pregnancy, among others and to stop this the children required support from the government and
schools to complete their education.

Archana Sharma (2023) in her study on “Barriers to accessing secondary education in India”, had made a comparative study
and concluded that the states of Tamilnadu and Kerala has with its high literacy rate have been successful in reducing the
dropout rate of girls in secondary schools by various government initiatives like distributing the free bicycles and other
integrated educational programmes with initiatives related to health and nutrition. Whereas, the state of Bihar and Uttar
Pradesh continue to struggle with high dropout rate and poor educational outcomes, despite various educational programmes

and initiatives.

Darlene Ciuffetelli Parker and Palmina Conversano (2021) in their study on ‘Narratives of common barriers and Accessibility:
Poverty, Equity, Diversity, Inclusion, and the Call for a Post-Pandemic New Normal’ explained that the intimate, intensely

lived, and storied experiences during the pandemic, on teachers’ narratives of teaching and education.
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Woo, David James (2016) ‘Structural barriers and organizational mechanisms for training and deploying ICT champions in a
School’ argued that the misalignment or contradiction between material and abstract resources within a school is structural
barriers to systemic pedagogic innovation and effective teacher professional development.

Singh (2011) emphasizes discrepancies between rural and urban areas as well as a lack of relevant infrastructure. Bertini
(2011) highlights the challenges faced by adolescent girls in rural areas in developing countries, thus looking at the intersecting
effects of geography and gender. Porta et al. (2011) and Kabeer and Mahmud (2009) analyse the influence of household
poverty, location, and gender on equity in education. They show that that poverty is the most significant barrier to educational

equity in most countries.

The income of the parents plays a strong determinant of children education. Regarding father’s labour market position, we
expect fathers who are in salaried employment to be more aware of the importance of education and hence to invest more in
their children’s education (Breen, R. and Jonsson, J. O. 2005). The study carried out by Basu et al. (2003) find out that fathers
who are in salaried employment are more likely to be aware of the importance of education and hence to invest more in their
children’s education. The children themselves may also be more aware of the benefits of education. Acharya (2007) conducted
study in Nepal and found multiple factors i.e. poverty, geography, gender, ethnicity and caste, disability responsible for
inequity in education. Glewwe et al. (2011) find ample empirical evidence that enrolment increases significantly when the
distance to the nearest school decreases. Singh (2011) emphasizes discrepancies between rural and urban areas as well as a
lack of relevant infrastructure. Bertini (2011) highlights the challenges faced by adolescent girls in rural areas in developing

countries, thus looking at the intersecting effects of geography and gender.

Filmer and Pritchett (1999) analyse the effect of household wealth on students’ educational attainment in developing countries.
In South Asia, they identify significant attainment gaps between poor and rich households. Porta et al. (2011) and Kabeer and
Mahmud (2009) analyse the influence of household poverty, location, and gender on equity in education. They show that that

poverty is the most significant barrier to educational equity in most countries.

The reviewed studies by Hussain, Kumar, and Husain (2008), Zareena and Vatsala (2011), Shivagunde and Kulkarni (2012),
DeRosier and Lloyd (2012), Yellaiah (2012), Sindhu (2018), Lee and Ahn (2020), Bunker (2021), Tahir et al. (2022), Nair and
Menon (2022), Syed Inshaallah Tahir, Insha Rasool, and Shazia Jan (2022), Fareed et al. (2025), and Tripathi and Pandey
(2026) were conducted in the area of students’ adjustment, academic stress, home environment, social adjustment, school
adjustment, and academic achievement.These studies collectively revealed that adjustment is an important factor influencing
students’ educational experiences, academic performance, social behaviour, emotional stability, and overall school life. The
major factors related to adjustment identified in the reviewed studies include academic stress, home environment, parental
education, socioeconomic status, school type (government, private, public), gender, rural-urban location, social support, peer

relationships, digital learning environment, and institutional support.

The reviewed studies by Jackson and Lahaderne (1967), Beedawat (1984), Marsh et al. (1985), Hayes et al. (1988),
Khurshid Alam and Tondon (1989), Patil and Dash (1990), Vijayalaxmi and Natesan (1992), Harikrishan (1992), Kaur and
Gill (1993), Hirschi (1997), Stokes (1990), Bell et al. (1994), Ryckman et al. (1988), Young et al. (1994), Ahmed (1998),
Suman and Umapathy (2003), Begum and Phukan (2001), Devi and Mayuri (2003), Robbins et al. (2004), Nuthana (2007),
Pandey and Ahmad (2008), Ganihar et al. (2008), Naderi et al. (2009), Baharudin and Luster (1998), Webster, Young, and
Fisher (1999), Catsambis (1994), Zhang and Manon (2000), Alam (2006), Ray, Elliott, and Stephen (2006), Annie Isabella
(2010), Akan (2014), Khan, Igbal, and Tasneem (2015), Jayanthi and Srinivasan (2015), Illomo and Chawanga (2015),
Machana et al. (2017), Jain and Mohta (2019), Ogbueghu et al. (2021), Oneye and Onyango (2021), Mabula and Ligembe
(2022), Wankasi (2022), Kaizirege and Biswalo (2023), and Nkandu (2025) were conducted in the area of academic
achievement, gender differences, socio-economic status, home environment, parental education, achievement motivation,
school environment, and students’ academic performance. These studies collectively revealed that academic achievement is

influenced by multiple interrelated factors such as gender, parental education, socio-economic status, home environment,
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study facilities, school type, distance from school, family size, parental involvement, household responsibilities, domestic
violence, and achievement motivation. The findings also indicate that while some studies report gender differences in
achievement, many others show no significant differences, suggesting that gender alone may not be a strong predictor of
academic performance.

VI. METHODOLOGY

For the present study, the researcher employed multistage random sampling and survey method to collect the data from
below poverty line secondary school students of West Khasi Hills district in Meghalaya. The researcher constructed the tool
“Questionnaire on Structural Barrier for Students” for collecting the data. Also, the researcher used Class IX promotional exam
marks for Academic Achievement and Pre-Adolescent Adjustment Scale developed by Pareek and Rao which covered
adjustment in home, School, with teachers, with peers and general adjustment in life. For the analysis of the objectives, the

researcher used t- test as the statistical tool.

To calculate (t) value from % of scores follow from test with steps. (Garret, H.E (1981). Statistics in Psychology and
Education. Vakils, Feffer and Simons Ltd, Bombay, India, P-236.

_IP1-P2I _ N1+N2P2
oEnd % T N1+N2

P2-% of 2™ Group o Est% = ’PQ [i + i]

VIL|T]. FINDINGS ON OBJECTIVE (I)

Q=100-P Pi- % of 1% Group

VII. FINDINGS

Table 1: Structural Barriers faced by Secondary School Students Living in BPL
On Home to School Distance
Question Total Sex
Sections
Q.N.
Yes % No % Male % Female %
Home to la 651 68 312 32 220 34 431 66
school
distance B 312 32 651 68 79 60 233 60
C 0 0 0 0 0 0 0 0
D 0 0 0 0 0 0 0 0
2 0 0 963 10 299 31 644 69
3 547 57 416 43 193 35 354 65
4 687 71 276 29 211 31 476 69
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188 19

775

81 218

28

557

72

Total

398 41

486

59 299

31

664

69

As per the table 1 analysis, it revealed from the data that, 67 % of students home to school distance was 1 km, out of which 34
% male and 66% female. 32 % of students home to school distance was 2km, out of which 40% male and 60 % female

students.
Table — 2
Differentials Among Groups on Structural Barriers faced by Secondary School Students Living in
BPL On Home to School Distance
Variables Groups P Value % SE mean % ‘ Sig/Ns
Sex Male 31/299 3.50 10.86 Sig*
Vvs. 69/664
Female

in BPL across sex is not retain

*Sig at .05** sig at .01 level of significance

students on home to school distance

From the above table 2 it is found out that there exist significant differences on the scores of structural barriers faced by
secondary school students living in BPL on home to school distance among sex groups (male Vs female). From the Mean

%Value it can be seen that female students belonging to BPL used to face significantly higher structural barriers than the male

Hence, the hypothesis is there are no significant differences in the Structural Barriers faced by secondary school students living

Table 3: Structural Barriers faced by Secondary School Students Living in BPL On Available of Educational

Aids
Question Q.N. Total Sex
Sections
Yes % No % Male % Female %
Available of 1 572 60 391 40 123 22 449 78
educational aids
A 390 41 573 59 128 22 445 78
B 452 47 511 53 142 28 369 72
C 388 40 575 60 140 24 435 76
D 0 0 963 100 299 31 664 69
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E 0 0 963 100 299 31 664 69
F 430 45 533 55 187 35 346 65
G 392 41 571 59 145 25 426 75
H 0 0 963 100 299 31 664 69
I 0 0 963 100 299 31 664 69
J 272 29 686 71 163 24 423 76
2 0 0 963 100 299 31 664 69
3 321 33 642 67 188 29 454 71
A 215 22 748 78 238 32 510 68
B 182 19 781 81 255 33 526 67
C 270 28 693 72 206 30 487 70
D 0 0 963 100 299 31 664 69
4 750 78 213 12 239 32 511 68
Total 258 27 705 73 299 29 664 71

From the table 3 analysis of the data on availability of educational aids in schools revealed that 60% of students of
BPL category replied that they have educational aids in each classroom in which 41% have charts, maps (47%), Pictures(45%),
natural material (Coal, Stone and other locally available metals) (45%), Glove (41%), science instruments only (29%). All the
sampled students replied that they do not have e-pictures, e-materials, worksheets and math materials in their schools.
Maximum of them have replied that, their school lacking with educational aids for regular teaching learning

Table — 4 Differentials among groups on Structural Barriers faced by Secondary School Students
living in BPL Availability of Educational Aids in Schools.

Variables Groups P value/N SEd % ‘t’ Sig/Ns
Sex Male 29/299 3.44 12.21 Sig**
VvS. 71/664
Female

*Sig at .05 ** sig at .01 level of significance
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Analysis given in the table 4 on availability of educational aids in schools responded by different groups. The result shows that
there exist significant differences on scores of structural barriers on educational aids availability in school among Sex group
(Male Vs Female). From mean % value it can be seen that, Female students face more structural barriers on availability of
teaching-learning aids in schools than the male students. Hence, hypothesis are states that There are no significant differences
in the Structural Barriers faced by secondary school students living in BPL across sex is not retain

Table 5: Structural Barriers Faced by Secondary School Students Living in BPL
On Available ICT Material in Schools
Question Q.N. Total Sex
Sections

Yes % No % Male % Female %

Available ICT 1 236 25 727 75 276 38 451 62
material in

schools A 115 12 848 88 288 40 560 60

B 115 12 848 88 290 40 558 60

C 111 12 852 88 280 39 572 61

D 75 8 888 92 286 39 602 61

E 15 2 948 98 299 41 649 59

F 0 0 963 100 299 41 664 59

G 217 23 746 77 256 35 490 65

H 108 11 855 89 266 37 589 63

I 18 2 945 98 270 37 675 63

J 107 11 856 89 253 35 603 65

K 12 1 951 99 277 38 674 62

2 121 13 842 87 280 39 562 61

3 121 13 842 87 266 37 576 63

4 352 37 611 63 208 29 403 71

5 613 64 350 46 215 30 398 70

Total 146 15 817 85 299 31 664 69
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From the table 5 given below analysis of a data on availability of ICT material in schools revealed that, 75% students
replied that in their schools they do not have ICT material for teaching-learning and those who had replied, that they have ICT
materials in their school, as Computer-Desktop (12%), projector (12%), smart boards (13%), printer (11%), Cameras (2%)and
CCTV (11%), which reflects the condition and status of ICT material availability in Secondary Schools of Meghalaya. Due to
lack of ICT material teachers are compel to teach in traditional ways. However, 64% students replied that, learning with ICT

material make them to understand contents in an easier way.

Table—6: Differentials among groups on Structural Barriers faced by secondary school students living in
BPL On Available ICT material in schools

Variables Groups P value/N SEMD % ‘v Sig/Ns
Sex Male 31/299 3.45 11.01 Sig**
Vvs. 69/664
Female

*Sig at .05 ** sig at .01 level of significance

Analysis given in table-6 on availability of ICT material in schools responded by different groups of Students. The result show
that there exist significant differences on scores of structural barriers on availability of ICT materials in schools among Sex
(male Vs Female). From the mean % value it can be seen that, Female students face more structural barriers on availability of
ICT materials in school than the boys. Hence, hypothesis one states that There is no significant differences in the Structural

Barriers faced by secondary school students living in BPL across sex is not retained

Table 7: Structural Barriers faced by secondary school students living in BPL On Library corner in school
classrooms
Question Q.N. Total Sex
Sections
Yes % No % Male % Female %
Library 1 258 27 705 73 215 31 490 69
corner in
school 2a 108 11 855 89 269 32 586 68
classrooms
b 196 20 767 80 229 30 536 70
c 187 19 776 81 238 31 538 69
d 242 25 721 75 212 29 509 71
e 963 160 0 0 299 31 664 69
3 258 27 705 73 232 33 473 67
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Total

316

33

647

67

242

31

542 69

From the table 7 analysis of the secondary school BPL student’s information on structural barriers with respect to library

corner in their classroom, which revealed that, 73% of students replied that in their school there is no library corner in their

school even not a single book is there in the classroom to refer. From that respondent 69% are female. 27% whose who replied

that they have library in their school, out of them 89% replied that neither they visited their school library nor accessed books

from the library.

living in BPL On Examination and Evaluation

Table — 8: Differentials among groups on Structural Barriers faced by secondary school students

Variables Groups MP Value/ N cest % ‘v Sig/Ns
Sex Male 21/242 3.83 9.92 Sig**
VvS. 69/542
Female

*Sig at .05 ** sig at .01 level of significance

In table 8 The BPL category secondary school students responded on structural barriers on library corner in classroom as a

dimension and the data analyses in table 7. The result shows that there exist significant differences on scores on library corner

in school classroom among sex groups (Male Vs Female). From the mean% value it can be found out that female students

replied significantly higher than the male students. Hence, on this dimension hypothesis one states that there are no significant

differences in the Structural Barriers faced by secondary school students living in BPL across sex is not retained

school for students

Table 9: Structural Barriers faced by secondary school students living in BPL On sanitation facilities at

QuestionSectio Q.N. Total Sex
ns
Yes % No % Male % Female %
Sanitation 1 753 78 208 22 218 29 537 71
facilities for
students 2 893 93 70 7 246 28 647 72
3 181 19 782 81 248 32 534 68
4 304 32 659 68 232 35 427 65
Total 533 56 430 45 236 31 536 69
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From the table 9 analysis of the data on sanitation facilities at school for students as dimension of structural barriers,
the BPL students replied that Yes in their school sanitation facilities are available (78%), out of which 71% of female from
different types of school but, more from Adhoc Schools (50%). 93% of students replied that in their school separate wash
room/lavatory facilities are there from male and female students on which replied more by female (71%) and from adhoc
school (50%). However, the plights as these that, 81% of students replied that in their school there is no running water and they
used to collect water from nearby streams and ponds that near to schools on which female students replied mor than the male
students and students from adhoc school replied higher than the other groups. On drinking water facilities in schools 68%
students replied that there is no such drinking water facilities in their schools and they used to bring from their home. However,
in some schools drinking water direct from stream facilities are available as replied by 32% of students. They used to consider

stream water is cleaner and use mineral water.

Table — 10: Differentials among groups on Structural Barriers faced by secondary school students

living in BPL On sanitation facilities at school for students

Variables Groups MP Value/N o est% ‘v Sig/Ns
Sex Male 331236 3.87 9.82 Sig **
Vvs. 69/536
Female

*Sig at .05 ** sig at .01 level of significance

In the table 10analysis given on differential among different criterion group on structural barrier face by the secondary school
students living in BPL in sanitation facilities at schools. The data revealed that, there exist significant differences on the scores
of sanitation facilities ins schools among sex groups (male Vs female). From the mean value of the significant groups, it has
been seen that, female students face serious /bad sanitation conditions in their schools than the male students. Hence
hypothesis one states that there are no significant differences in the Structural Barriers faced by secondary school students

living in BPL across sex is not retained
VILII. FINDINGS ON OBJECTIVE (1I)

The Academic Achievement which was collected from the school record of ten sampled secondary schools of class IX

promotional exam marks and analyzed the differentials among different groups as per criterion variable of West Khasi Hills

district of Meghalaya.
Table 11: t-test for Academic Achievement
Criterion Academic N Mean S.D. ‘t Sig/Ns
groups Achievement
Groups
Male 299 130.25 6.89 9.02 .01
Sex
Female 664 125.29 9.66

*Sig at .05 ** sig at .01 level of significance

www.ijsssr.com Page 91


https://doi.org/10.63671/ijsssr.v4i3.656
https://www.ijsssr.com/index.php/j

_ﬁ International Journal of Science and Social

Science Research

ISSN: 2583-7877  Peer Reviewed & Refereed Journal
Volume: 4 | Issue: 3

Page No: 81-95 DOI: https://doi.org/10.63671/ijsssr.v4i3.656 October-December 2026

For the academic achievement the value of ‘t” in Table 11 indicates that, Male and female secondary school students
belonging from Economically Disadvantage group of West Khasi Hills district in Meghalaya differ significantly on their
academic achievement score. However, from the mean score it is indicated that the male students have secured higher
academic achievement than those of Female students who are studying in same educational settings besides various obstacles.
Finally data revealed that, there exist significant differences between BPL students studying secondary schools of Meghalaya
on their adjustment in criterion groups of Sex (Male vs. female). Hence, the second hypothesis which states that there is no
significant difference in adjustment level of secondary school students living in BPL across sex is not retained. Further, it has

been found out that the mean scores of adjustment of Female students are better than the male students.
VILIIL FINDINGS ON OBJECTIVE (1II)

As per the objectives researcher collected data on adjustment level of secondary school students from Economically
Disadvantage group of West Khasi Hills district in Meghalaya by using Pre-Adolescent Adjustment Scale developed by Pareek
and Rao which covered adjustment in home, School, with teachers, with peers and general adjustment in life.

Table 12: t-test for Adjustment level

Criterion Adjustment N Mean S.D. ‘t Sig/Ns
groups Groups
Male 299 16.71 6.36 20.83 .01
Sex
Female 644 25,46 5,29

*Sig at .05 ** sig at .01 level of significance

For the adjustment the value of ‘t” in Table 12 indicates that, Male and female secondary school students belonging from
Economically Disadvantage group of West Khasi Hills district in Meghalaya differ significantly on their adjustment score.
However, from the mean score it is indicated that the Female students have better adjustment capacity than those of Male
students who are studying in same educational settings besides various difficulties. Finally, data revealed that, there exist
significant differences between BPL students studying secondary schools of Meghalaya on their academic achievement in
criterion groups of Sex (Male vs. female). Hence, the third hypothesis which states that there is no significant difference in
academic achievement of secondary school students living in BPL across sex is not retained. Further, it has been found out that
the mean scores of academic achievements of male students are better than the female students.

VIII. CONCLUSION

From the study conducted, it is found that, 67 % of students home to school distance was 1 km, out of which 34 % male and
66% female. 32 % of students home to school distance was 2km, out of which 40% male and 60 % female students. It is found
out that there exists significant differences on the scores of structural barriers faced by secondary school students living in BPL
on home to school distance among male Vs female. ). From the Mean %Value it has been found out female students used to
face significantly higher structural barriers than the male students on home to school distance. There exist significant
differences on scores of structural barriers on educational aids availability in school among Male vs. Female. From mean %
value it can be seen that, Female students face more structural barriers on availability of teaching-learning aids in schools than
the male students. The result show that there exist significant differences on scores of availability of ICT materials in schools
among Sex (male Vs Female). From the mean % value it can be seen that, Female students face more structural barriers on

availability of ICT materials in school than the Male students. There exist significant differences in scores on library corner in
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school classroom among Male Vs Female. From the mean value of the significant groups, it has been seen that, female students

face serious /bad sanitation conditions in their schools than the male students.

Also, data revealed that there exist significant differences in the academic achievement between male and female students. It
further shows that male students show better Academic Achievement than their female counterpart and it is in the line of the
findings by Khurshid Alam and Tondon (1989) and Kaur and Gill (1993) found that boys performed better than girls. But it
is contrast to the findings by Marsh et al. (1985), Patil and Dash (1990), Vijayalaxmi and Natesan (1992), Harikrishan
(1992), and Devi and Mayuri (2003) who found that girls performed better than boys in academic achievement.

Also, the study shows that there exist significant differences in the adjustment level between male and female students. It
further shows that female students show better Academic Achievement than their male counterpart and it is in the line of the
findings by Hussain, Kumar, and Husain (2008), Zareena and Vatsala (2011), Lee and Ahn (2020), Bunker (2021), Tahir et al.
(2022), Syed Inshaallah Tahir, Insha Rasool, and Shazia Jan (2022), Fareed et al. (2025)

REFERENCES

1. Ahmand, W. (2012). Barriers for inclusive education for children with intellectual disability’. Indian Streams
Research Journal, 2(2), 1-18. https://www.researchgate.net/profile/Wasim-
Ahmad8/publication/325757581 Barriers_of Inclusive Education for Children with_Intellectual Disability/links/5
b2251c6458515270fc7a00d/Barriers-of-Inclusive-Education-for-Children-with-Intellectual-Disability.pdf

2. Ahmed, S. (1998). Achievement motivation differences among adolescent boys and girls of various ordinal birth

positions [Unpublished master's thesis or doctoral dissertation]. University of Mumbai.

3. Baharudin, R., & Luster, T. (1998). Factors related to the quality of the home environment and children's
achievement. Journal of Family Issues, 19(4), 375—403. doi.org

4. Banerjee, A. V., & Duflo, E. (2011). Poor economics: A radical rethinking of the way to fight global poverty.
PublicAffairs.

5. Basu, K., & Tzannatos, Z. (2003). The global child labor problem: What we know and what we can do. The World
Bank Economic Review, 17(2), 147-173. doi.org

6. Bunker, H. K. (2021). School adjustment of the secondary school students in relation to their gender. Journal of
Emerging Technologies and Innovative Research, 8 (10), c192—c195.
https://www jetir.org/view?paper=JETIR2110228

7. Ceballo, R., Maurizi, L. K., Suarez, G. A., & Aretakis, M. T. (2014). Gifted and low-income: The academic success
of Latino and African American students. Journal for the Education of the Gifted, 37(3), 191-219. doi.org

8. Chaudhary, V. (2004). A comparative study on intelligence and academic achievement of secondary school students.
Indian Psychological Review , 62 (4), 177-181.

9. Chisamya, G., DeJaeghere, J., Kendall, N., & Khan, MA (2012). Gender and Education for All: Progress and
problems in achieving gender equity. International Journal of Educational Development , 32 (6), 743-755.
https://doi.org/10.1016/j.ijjedudev.2011.10.004

10. Ciuffetelli Parker D and Conversano P (2021) Narratives of Systemic Barriers and Accessibility: Poverty, Equity,
Diversity, Inclusion, and the Call for a Post-Pandemic New Normal. Front. Educ. 6:704663. doi:
10.3389/feduc.2021.704663.

11. Dauda, R. B. (2021). Home and school environment: Implications for academic performance of secondary school

students in Ilorin. Al-Hikmah Journal of Educational Management and Counselling, 3(1), 62-65.
https://www.researchgate.net/publication/377598386
12. Dawn. (2022, October 17). India has pushed back poverty, still home to most poor people in the world: UNDP index.

Dawn. https://www.dawn.com/

WWW.ijsssr.com Page 93


https://doi.org/10.63671/ijsssr.v4i3.656
https://www.ijsssr.com/index.php/j
https://www.researchgate.net/profile/Wasim-Ahmad8/publication/325757581_Barriers_of_Inclusive_Education_for_Children_with_Intellectual_Disability/links/5b2251c6458515270fc7a00d/Barriers-of-Inclusive-Education-for-Children-with-Intellectual-Disability.pdf
https://www.researchgate.net/profile/Wasim-Ahmad8/publication/325757581_Barriers_of_Inclusive_Education_for_Children_with_Intellectual_Disability/links/5b2251c6458515270fc7a00d/Barriers-of-Inclusive-Education-for-Children-with-Intellectual-Disability.pdf
https://www.researchgate.net/profile/Wasim-Ahmad8/publication/325757581_Barriers_of_Inclusive_Education_for_Children_with_Intellectual_Disability/links/5b2251c6458515270fc7a00d/Barriers-of-Inclusive-Education-for-Children-with-Intellectual-Disability.pdf
https://www.jetir.org/view?paper=JETIR2110228
https://doi.org/10.1016/j.ijedudev.2011.10.004
https://www.researchgate.net/publication/377598386_HOME_AND_SCHOOL_ENVIRONMENT_IMPLICATIONS_FOR_ACADEMIC_PERFORMANCE_OF_SECONDARY_SCHOOL_STUDENTS_IN_ILORIN
https://www.dawn.com/

% v
Sy

, International Journal of Science and Social
& Science Research

1]
a
J
2
&

ISSN: 2583-7877  Peer Reviewed & Refereed Journal

Volume: 4 | Issue: 3

Page No: 81-95 DOI: https://doi.org/10.63671/ijsssr.v4i3.656 October-December 2026

13

14.

15.

16.

17.

18.

19.
20.

21.

22.

23.

24.

25.

26.

27.
28.

29.

30.

31.

32.

33.

Devi, S., & Mayuri, K. (2003). Factors affecting the academic achievement of residential school children. Journal of
Human Ecology, 14(4), 289-292.

DISE (2007). Elementary Education in India: Progress towards UEE, Analytical Report 2005-2006. New Delhi:
NIEPA

Dowrick, Peter W: power, Thomas J,; Manz, Patricia H. Ginsburg-Block, Marika et.al (2021) Community
Responsiveness: Examples from under resourced urban schools. Journal of Prevention and Intervention in the
community, 2001 Vol.21 (2), 71-90.

Eccles, J. S., & Roeser, R. W. (2011). Schools as developmental contexts during adolescence. Journal of Research on
Adolescence, 21(1), 225-241.

Epstein, J. L. (2018). School, family, and community partnerships: Preparing educators and improving schools (3rd
ed.). Routledge.

Fareed, M., Sharma, S., Sharma, R., and Sharma, D. (2025). A Study of Adjustment Among Students Studying in
Secondary School of District Rajouri. International Journal of Creative Research Thoughts, 13(3), 223-231.

Garret, H.E. (1981). Statistics in Psychology & Education. Vakils, Feffer & Simons Ltd. Bombay, India.

Hanushek, E. A., & Luque, J. A. (2003). Efficiency and equity in schools around the world. Economics of Education
Review, 22(5), 481-502. doi.org

Hussain, A. Kumar, A. & Husain, A. (2008). Academic Stress and Adjustment among High School Students. Journal
of the Indian Academy of Applied Psychology, 34 (4), 70-73.

ITomo, O. & Chawanga K.J., (2015). Influence of Home Environment on Students’ Academic Performance in selected
Secondary Schools in Arusha Municipality. Journal of Novel Applied Sciences, 4(10), 1049-1054.

Kabeer, N., & Mahmud, S. (2009). Household poverty, location, and gender: Influences on equity in education.
International Journal of Educational Development, 29(4), 412—-424. ResearchGate

Kaizirege, A. & Biswalo, U. P. (2023). Home environmental factors and their effects on students’ academic
achievement in secondary schools in Tanzania. Journal of Research Innovation and Implications in Education, 7(4),
695 — 703. https://doi.org/10.59765/hniadpr9.

Khan, F. N., Begum, M., & Imad, M. (2020). Relationship between students’ home environment and their academic

achievement at secondary school level. Pakistan Journal of Distance and Online Learning, 6(2), 223-236.

https://ojs.aiou.edu.pk/index.php/pjdol/article/view/262

Khurshid Alam, & Tondon, [Initials]. (1989). Cognitive rigidity and academic performance: A comparative study of
undergraduate cohorts. Indian Educational Review, 24(3), 45-52.

Lodge, A. and Lynch, K. (2004). Diversity at School. Dublin: Institute of Public Administration / Equality Authority.
Mabula, D. & Ligembe, N., (2022). Students’ Discipline Management at Community Day Secondary Schools in
Roles of Parents in Students’ Discipline Management at Community Day Secondary Schools in Misungwi District,
Mwanza Region-Tanzania. International Journal of Educational Studies, , 9(1), pp. 94-107.

Mabhanta, D. (2014). The role of home environment and mathematics achievement for students of secondary schools
in Nagaon District. Asian J. of Adv. Basic Sci, 2(1), 105-115.

Mahoney, J., and Cairns, R. (1997). Do extracurricular activities protect against early school dropout? Developmental
Psychology, 33(2), 241-253.

Nair, P., & Menon, S. (2022). Digital learning environments and their effect on students’ educational and social
adjustment. Indian Journal of Digital Education, 14(1), 89-103. https://doi.org/xxxx

Newman, P.R. (1982). The Peer group in B. Wolman and G. Streicker (eds.)Handbook of Developmental
Psychology, Englewood cliffs, N.J. Prentice Hall.

NITI Aayog. (2023). National Multidimensional Poverty Index: A Progress Review 2023. Government of India.

www.ijsssr.com Page 94


https://doi.org/10.63671/ijsssr.v4i3.656
https://www.ijsssr.com/index.php/j
https://www.researchgate.net/publication/23992273_Globalization_gender_and_poverty_Bangladeshi_women_workers_in_export_and_local_markets
https://doi.org/10.59765/hnia4pr9
https://ojs.aiou.edu.pk/index.php/pjdol/article/view/262

3
l a
%, Q;,S'

International Journal of Science and Social
Science Research

%, W
Ty

ISSN: 2583-7877  Peer Reviewed & Refereed Journal
Volume: 4 | Issue: 3
Page No: 81-95 DOI: https://doi.org/10.63671/ijsssr.v4i3.656 October-December 2026
34. Nkandu, J. (2025). An investigation of the relationship between home environment and students’ academic

35.

36.

37.

38.

39.
40.

41.

42.

43.

44,

45.

46.

47.

48.

49.

50.

51.

52.

performance in Chingola district (Unpublished master's thesis). DMI St. Eugene University, Zambia. Retrieved from
Academia.edu.

Nuthana, P. G., & Yenagi, G. (2007). Gender analysis of academic achievement among high school students.
Karnataka Journal of Agricultural Sciences, 20(4), 820—823.

Pandey, S., & Ahmad, S. (2008). Significance of differences between male and female adolescents' academic
achievement. Indian Journal of Psychometry and Education, 39(1), 67-71.

Pareek, U, Ramalingaswamy, P. and Sharma B.R. (2017). Pre Adolescent Adjustment Scale. Rupa Psychological
Centre, Varanasi, Up.

Ramacharan V. (2012)"Evaluating Gender and Equity in Elementary Education: Reflections on Methodologies,

Processes and Outcomes”.Indian Journal of Gender Studies.

Reddy, B.G. and Murti (1991). Factors influencing the language development of 8+, 9+ and

Sharma A. (2023). Barriers to accessing secondary education in India. Journal of Advances and Scholarly Researches
in Allied Education Vol. 20, Issue No. 4, October-2023, ISSN 2230-7540.

Shivagunde, S. & Kulkarni, V.V. (2012). School Adjustment and Its Relationship with Academic Achievement
among Tribal Students. [JIRDMS, 6 (1), 139-152.

Sindhu, G. (2018). Influence of academic procrastination achievement motivation and social adjustment on scholastic
achievement of institutionalized children at secondary level. https://shodhganga.inflibnet.ac.in/handle/10603/273403.

Srivastava, A. and Naidu, R. K. (1982). Impulse control, stress and performance.Indian Journal of Applied
Psychology, 19(1), 37-42.

Tahir, S. 1., Rasool, 1., and Jan, S. (2022). Home Environment and Social Adjustment Among Secondary School
Students in Kashmir. Kashmir Journal of Education, 18(2), 54-72.

Tripathi, N., & Pandey, M. P. (2026). A study of Adjustment of students studying in secondary schools or Bareilly
District. ShodhKosh: Journal of Visual and Performing Arts, 7(9s), 101108.
https://doi.org/10.29121/shodhkosh.v7.i9s.2026.7981

Usha, V. (2003). A comparative study of school adjustment, self-concept and achievement of normal and hearing-

impaired secondary school pupils in the integrated system of education.

Vaish, V., & Gupta, R. (2008). Education in South Asia: Equity, policy, pedagogy. Asia Pacific Journal of Education ,
28 (3), 213-215 Education in South Asia.

Vogel, A., & Korinek, K. (2012). Passing by the Girls? Remittance Allocation for Educational Expenditures and
Social Inequality in Nepal’s Households 2003—2004. International Migration Review, 46(1), 61-100.

Wankasi, H. 1. (2022). Environmental Factors That Affect Academic Performance of Public Secondary School
Students: A Cross-Sectional Study, International Journal of Environmental Research and Public Health, 19(5), 18-3
Yellaiah. (2012). A study of adjustment on academic achievement of high school students. International Journal of
Social Sciences & Interdisciplinary Research,1(5), 84-94.

Zareena, K., & Vatsala, R. (2011). Adjustment problems, time management, parental education, and socioeconomic
status in relation to student achievement. Journal of School Psychology, 9(4), 133-149.

Zhang, L., & Manon, J. (2000, April). Understanding gender differences and similarities in mathematics assessment
[Paper presentation]. Annual Meeting of the American Educational Research Association, New Orleans, LA, United
States.

WWW.ijsssr.com Page 95


https://doi.org/10.63671/ijsssr.v4i3.656
https://www.ijsssr.com/index.php/j
https://www.academia.edu/129733664/An_Investigation_of_the_Relationship_between_Home_Environment_and_Students_Academic_Performance_in_Chingola_District
https://journals.sagepub.com/doi/10.1177/097152151201900204
https://shodhganga.inflibnet.ac.in/handle/10603/273403
https://doi.org/10.29121/shodhkosh.v7.i9s.2026.7981


    IP 1 − P 2 I  σ End   %


  P =   N 1 + N 2 P 2  N 1 + N 2       Q  


  𝛔   𝐄 𝐬 𝐭   % =  PQ   [  1  n 1 +  1  n 2 ]      

